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INTRODUCTION
America's educational process depends greatly upon
strong administrative staffs. Educational administration
is at "best a complex occupation. William A. Yeager "'"has
this to say:
The administrator is expected at various
times and by various interests to play
many different roles. He must by nature
of his position, be
(1) a teacher of
teachers, and (2) a technical expert in
educational measurement and evaluation,
especially of the qualifications and
performance of school personnel.
The efficient administration of the teaching person
nel is one of the most important and one of the most dif
ficult problems confronting school administrators. Each
and every administrator has, at one time or another, the
very important job of selecting and placing teachers on
their respective jobs according to their ability, inter
est, and qualifications. It is with these areas, ability,
interest, and qualifications, that the writer is making

"'"Yeager, William A. , Administration and the Teacher
(New York: Harper and Brothers, 1954), p7""l";
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a survey.
There was a time when school executives had little or
no choice in the selection of teachers. It was necessary
for them to select those who applied, "because the supply
of teachers was limited. In some areas, there is an over
supply of teachers, therefore the problem of teacher se
lection and proper placement is increasingly important.
One administrator states, "I consider that I have per
formed 50 per cent of my administrative duties for the
school year when I have selected an efficient staff of
1
teachers." The ultimate importance of teacher selection
and job assignment cannot be defined.
From the standpoint of the teacher, it is essential
that his qualifications be put before the appointing
committee in the most favorable light possible. Some
times, however, one may find that the selection is not
based upon qualifications or preparations, but instead
on political backings, or home town sentiment.
Seeing that selection and proper placement is impor
tant, and that one of the primary duties of the adminis
tration is the securing of proper personnel in all areas
so that the whole program can be properly directed, the
writer chooses to take one area, physical education, to
see how much, if any, variation exist between physical

•'"Cooke, Dennis H., Administering the Teaching Person(Chicago: Ben0« H. Sanborn and Company,
l<Weh—^
J
quoted by Cooke, p. 2?.
% as

5
education majors as to their respective job assignments
in the teaching profession.
The job assignment of physical education majors may
or may not vary from their respective fields of training.
Therefore, it is not the intent of the writer to try and
prove any particular fact, but instead, to make an analy
sis of physical education majors job assignments and draw
the conclusion based on the findings.
In order that an adequate analysis and interpretation
may be made, it is apparent that certain terms be defined
and kept constant throughout this survey. The terms to be
defined are: curriculum, administrator, assignment, and
executive.
1. Curriculum, as used here means the scope or courses
of study as prescribed by the Texaa Education Agen
cy.
2. Administrator, refers to the individual or indivi
duals responsible for guiding and directing the
school program.
3. Assignment, as used here refers to the placement of
personnel within the school.
4-. Executive, is used sometimes instead of administra
tor. It has the same basic meaning.
The writer hopes that the information contained herein
will b© of great interest and value to those concerned,
and that this study may be used not only in the field of
physical education, but in any area where a problem of
job assignment may exist.

4
Statement of the Problem
There has been a considerable amount of discussion
on teacher assignment in public schools. In this sur
vey, the writer is analyzing physical education majors
and their respective job assignments to see if a vari
ation in this area actually exists.
Purpose of the Study
The writer hopes that through this study, physical
education majors and departmental heads, may be better
able to direct and channel prospective teachers into
minor areas wherein they can better fit the needs of
most schools.
Organization of Thesis
Chapter one is the introductory chapter which deals
primarily with the writer's thesis. Also in this chap
ter, one will find the statement of the problem and the
purpose of this study. The writer feels that the use of
certain terms may have a vague meaning unless otherwise
stated, therefore, he chooses to define those terms as
they apply to this study.
Chapter two deals with related literature to this
study. It is found that there is a limitation on the
material. This of course is because there has not been
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very much research done in this area.
Chapter three discusses the method by which this sur
vey was conducted. It outlines in detail the procedure
of the study.
In chapter four, the findings are listed according
to the results obtained through compilation of the
questionnaries.
Chapter five gives the summary, conclusion, and re
commendations.
The writer is attacking this problem with a positive
point of view, and will give attention only to facts.
The conclusion drawn is based upon the actual findings
of this study.

CHAPTER II

There has been some research done in relation to place
ment or job assignment of personnel in public schools. The
following information is based upon research material or
overall evaluations of school programs.
Review of Literature
Teacher selection and placement is of vast importance
to the proper functioning of the school program. William
A. Yeager

1

says this:

Improper placement of individual teachers
deprives the school of full talents of the
staff. A supervisor must, constantly watch
for misplaced persons and must take time
to work out shifts in personnel that will
increase the efficiency of the staff mem
bers. Proper placement may involve shift
ing a teacher from one position until he
is located in the spot where he can make
maximum contribution.
The selection and placement of personnel rests within
the administrative staff. It is up to each school admini
strator to see that the individuals under his supervision
are properly placed.
The assigning of personnel properly may increase the
effectiveness of the teaching within a school itself. Ma
ny

persons are suited for various positions. However,
1Yeager,

o£. Cit., p. 137.
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for maximum effectiveness, one should be placed accord
ingly with his ability and interest, according to Harl
R. Douglass:1
Maximum effectiveness of the teaching
staff may be realized only when each
teacher is as nearly as possible, gi
ven work to do which he can best per
form. Results of a very large number of
investigations show that teachers in
large numbers are assigned subjects
for which they are poorly or only
fairly prepared to teach.
There are, however, many complexities involved in
teacher selection and job assignment. Sometimes the ad
ministrator is faced with the problem of having to fill
the position of a teacher who resigns one or two weeks
prior to the beginning of school. This may produce
somewhat of a problem in selecting an individual capa
ble of teaching the required subject. It might be that
the position requires a combination of two or more areas.
Cooke2 has this to say:
Many teachers teach subjects which they
have not had adequate preparation. Ad
justing teaching combinations is strickly an administrative problem. The super
intendents should select teachers to teach
subjects in which the teachers have had
adequate preparation. Even though majors
are considered as a broad field, seldom
one half of the teachers teach only in
their major field. This condition is
evidence of the fact that too many teach
ers are appointed to positions for which
they do not have adequate preparation.
1Douglass,

Harl R. , Organization and Administration of
Secondary Schools,(New York: Ginn and Company, l^i-5)™p786
Cooke, ojd. cit. , p. 247
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Since the job of teacher selection and assignment pre
sents such a problem, there could be definite plans inau
gurated in each school system for job analysis in respect
to teacher assignment. William A. Yeager "'"has this to say:
A preferred plan in making work assign
ments is to "block out" in any school
the total work load according to posi
tion. In a particular school, for ex
ample, there may be ten positions, each
carefully mapped out to include teach
ing activities and extra-class activi
ties. Bach position should be numbered
or otherwise designated. Where a va
cancy occurs, the specifications of
that position should be reviewed and
the prospective teacher selected to fit
those specifications.
The nature of the teaching position it
self is a factor that must not be over
looked in the selection of teachers. Ap
titudes may not necessarily be the same
as those required for secondary schools,
or colleges, especially is this true of
such specialized fields as music, art,
and physical education.
The field of physical education being relatively new
in the curriculum presents somewhat of a problem. Many
people in the teaching profession look upon physical edu
cation as being something completely foreign from the so
called "core-curriculum." Frances E. Cake2 says:
During the past several years, numerous
statements have been made to the effect
that teaching, and especially teaching
in health, physical education, and rec
reation is not being granted true pro-

1Yeager,

ojd. cit,, p. 67

_ 2Cake, Frances E., Journal of Health. Physical T&w.ation, and Recreation (May-June-T958), p. 4-5.
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fessional status. Since the status of
any profession depends upon its stand
ards of preparation and conduct, per
haps we in the teaching fields must a—
gree upon standards. These standards
must evolve from within the profession
itself, and be applied on some all-in
clusive, nationwide basis.
Physical education probably was not given proper pro
fessional status. It may be that physical education in
its initial stages was rather crude. The type of program
that prevailed in the early developmental stages of phy
sical education centered around possibly no more than
some type of fitness program. Jackson E. Sharman^ has
this to say:
The early reaction of school faculties
were to suppress athletics or to ignore
them. Teachers of athletics were and still
are in most cases called coaches. For a
period of many years athletics were not
recognized as having any worthwhile edu
cational contribution to make. In light
of these facts, it is easy to see that
historically physical education has not
been closely integrated with the educa
tional program of American schools and
colleges.
Looking in on the modern trends or the basic concepts
of modern education, one may find that physical education
has come to be accepted as one of the regular courses in
a school curriculum. Speaking on the school program for
the present day, Simon A. McNeely says:
Educators and other informed citizens
nowadays see physical education as an
rK>£Sn\J!0k?0n R*' 2S®.22S2MS6 of Physical Educatio:
(New York: A.S. Barnes and Company, 1^$6), p. 173"
2McNeely, Simon A., School Life (April 1955), p. 72.
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important phase of schooling. Many high
school faculties believe that a Wholesomeness should pervade all school ex
periences—that programs such as physical
education, even though unique in some
of their functions, must be integrated
into the overall purpose and general
character of the school.
It is easy to assume that administrators would give
the same general practice in selecting and placing phy
sical education teachers as they would in selecting and
placing those individuals in other academic areas. In
respect to teacher selection and job assignment of phy
sical education teachers, McNeely"*"states:
There is a grave and perplexing prob
lem in some schools throughout the na
tion whose limited faculties do not al
low for a full-time man and woman tea
cher of physical education. Recognizing
this situation, many teacher education
institutions are attempting to prepare
teachers who are qualified to teach phy
sical education, to coach one or more
sports, and to teach one or more addi
tional high school subjects.
In some school systems, the high school
physical education teacher is assigned as
consultant to teachers of nearby schools,
thus rounding out a full work load. An
increasing number of teacher education
institutions are preparing young men and
women for such responsibilities in ele
mentary schools. Some thought is being
given to assigning teachers of physical
education to two or more schools within
reasonable traveling distance of one
another, the teacher serving as a part
time but full responsible member of each
school faculty.
The prospective teacher who carefully analyzes his se-

^McNeely, op. cit., p. 72
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lected vocation is confronted with several perplexing
problems. Securing a position probably ranks number one
in his mind. If this is true, certainly one would want
to be placed where he could expand most and make use of
his potentials. This tends to divert back to the origi
nal assumption that the administrative staffs have a
great responsibility in the job analysis, selection, and
proper placement of the teaching personnel. In respect to
administrative staffs, Mr. Brownell

1

has this to say:

Strengthing the staff in teacher education
means employing personnel adequate in num
ber and competent in performance to conduct
the broad program of physical education,
and means awarding the staff, rank and other
benefits equal to academic departments of
similar size.
The requirement for physical education teachers may
vary from state to state or from school to school within
a state. But it is assumed, however, that for the most
part, the requirements run fairly close to a set pattern.
Brownell2 states:
State requirements for physical education
teachers show considerable variation. In
most states requirements for teachers of
physical education and health education
are identical, or at least certified tea
chers of physical education are licensed
to teach health education. No state has
established special certifying standards
for athletic coaches, except that coaches
must qualify as teachers of physical ed
ucation or one of the academic subjects.

1Browne11,

Clifford L., Physical Education. PoundaPrinciples (New York" McGraw-Hill CompiSy7"T935)

2Ibid.,

p. 303.
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Job assignment of physical education majors may depend
upon their qualifications to teach in some academic areas.
Especially is this true in some of the smaller schools.
The enrollment in these schools would not be adequate to
supply pupils for each class of physical education. Davis1
states:
There is a strong need for the development
of many abilities, especially for positions
in smaller school systems. The teacher of
physical education should be prepared to
teach one, two, or three other "subjects."
Such versatility greatly increases his
chances for employment.
Even though physical education has been accepted in
most areas as being an integral part of the curriculum,
many schools do not have enough students to maintain a
full time physical education instructor. In reference to
2
this, Sharman Says?
In small high schools, there should be a man
and a woman teacher of physical education,
each of whom should be qualified to teach
some academic subject in addition to physi
cal education.
There seem to be a very close relationship between phy
sical education and some of the academic areas in the cur
riculum. For this reason, it may be to the best advantage
to try and utilize physical education personnel wherever
3
possible. According to Collins:

Davis, Elwood C. and John D. Lawther, Successful Tea
ching (Chicago: Prentice Hall Inc., 1948), p. lo"
Sharman, o£. cit., p. 6.
^Collins, Laurentine B., Physical Education in Secondary
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The varied experiences in the complex
organization of the physical education
program, its basic core in the sciences,
child development and sociology, che
wealth of contacts with the community,
indicates the validity of considering
the competent physical education teacher
as a desirable person in counseling, in
the "core" or combined studies program
and in administration.
Teacher selection, job assignment or the shifting of
individuals within the school system itself, is an all
important job for the administrative staff. Whether it
be for physical education or some other area, the work
of finding the individual best suited for the job rest
within the realm of good judgement on the part of ad
ministrators.
As for physical education majors themselves, seem
ingly for the most part, many writers agree that physi
cal education teachers should be qualified to teach some
academic subjects.
Schools (New York: A* S. Barnes Company, 194-0), p. 86,

CHAPTER III
The material in this chapter outlines in detail
how the study was conducted. It is the foundation from
which the study was made. It is from this chapter that
the information was received from the respondents.
Procedure of Conducting the Study
In this survey, the questionnarie method is used. In
order to satisfactorily complete the study, the writer
drew up 17 questions relative to physical education ma
jors and their job assignments.
To facilitate time on the part of the respondents,
the questions asked were to be answered either yes or no,
varying in two instances, where they were asked to list
some minor areas and comments on job assignments for phy
sical education majors.
Most of the questionnaries were given directly to the
individuals who were enrolled at B?airie View A & M Col
lege in the graduate field of physical education during
the summer session of 1958. These individuals, all men,
are teachers in various schools throughout--the state of
Texas, the schools being classified A, AA, and AAA
cording to the Texas Interscholastic League.

ac
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The remainder of the questionnaries were sent by mail
accompanied by a letter of instructions concerning the
questionnarie. A total of 35 such questionnaries and let
ters were sent out, making a grand total of 100 question
naries being placed in the hands of physical education
majors who are in the teaching profession.
The questions asked in the survey were as follows:
1.
2.
3.
4.

Do you coach any sports?
How many teaching hours do you perform daily?
How many physical education classes do you teach?
If you are not teaching all physical education
classes, did you select the area in which you are
now teaching?
5. Do you feel that physical education majors should
teach only in their respective areas?
6. When you first entered college, did you begin as
a physical education major?
7. Do you feel that physical education majors find
jobs in the teaching profession quicker than peo
ple in other areas?
8. Do you feel that someone with a major in the area
you are now teaching could do a better job than
you?
9. Do you feel that you are qualified to teach in oth
er areas except physical education or health?
10.As a coach, do you feel that your job depends up
on your ability as a coach rather than as a teach
er?
11.Would you say that you do equally as well in the
classroom as you do on the athletic field?
12.Is there anyone in your school teaching physical
education that is not a physical education major?
13.According to the basic objectives of physical edu
cation, do you feel that they are being met in your
school?
'
14-.Do you think that physical education majors should
minor in an area that is more widely accepted by
the school administrators? If so, list areas.
15.What courses do you teach?
16.Now that you have been in the teaching profession
for sometime, if you had it to do over, would you
again major in physical education?
17.If you have any criticisms toward the job assign
ments of physical education majors, do so here.
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Upon receiving the questionnaries from the individuals
concerned, the information was compiled in the order of
the questions on the form sent out. The findings, sum
mary, and conclusion are based upon the content of the
questionnarie as presented by the respondents.

CHAPTER IV
In this chapter, the writer presents the facts based
upon the actual figures as presented by those indivi
duals questioned.
Presentation of Data

Of the 100 questionnaries sent out, 75 were received
from the selected individuals questioned. They were re
ceived from personnel working in classes A, AA, and AAA
schools. The questionnaries were received in the follow
ing manner; class A, 20 questionnaries, class AA, $1,
and class AAA, 22.
Since question number one, which asked if they coach
ed a sport, was unanimous in the affirmative, it will not
be treated along with the other items. However, the writer
wishes to state that all of the individuals questioned
were coaches, and from time to time they will be referred
to as such.
Question number two asked; how many teaching hours do
you perform daily? In this item, they were asked to cir
cle one number out of a series of six. Upon compiling the
returns, an average was taken for class A, AA, AAA, and
an over-all average for the three classes combined.
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The following table is used to denote the findings in
this area.
Table I
Table showing number of teaching
hours performed daily
Average number, class
Average number, class
Average number, class
Over-all average, all

A
5
AA
4.6
AAA ......... 3*1
classes ..... 4.2

This table illustrates the average number of teaching
hours performed daily by personnel of the three different
classes of schools. It can be seen that as the classifica
tion of schools ascend, the number of teaching hours des
cends, with those working in class A schools having more
working hours than those in class AA or AAA.
The percentage of teaching hours as related to indivi
duals varied somewhat also in each classification. This
percentage was figured by the number of personnel teach
ing a certain amount of hours divided by the number of
personnel within a particular classification. The follow
ing tables are listed1 according to the results obtained
through compilation of the three classifications separrately and the combined results of all three classes.
Table II
Per cent of teaching hours, class A
Per cent
5%

10%

Hours taught
5

4

19
Per cent

Hours taught

20%

6

65%

5

Table III
Per cent of teaching hours, class AA
Per cent

Hours taught

55.5%
64.5%

4
5
Table IV

Per cent of teaching hours, class AAA
Per cent

Hours taught

5%
45%
50%

5
4
5
Table V

Per cent of teaching hours, for all
classes combined
Per cent
5.5%
16.5%
31.5%
46.5%

Hours taught
....

6
3
4
5

Again it is noticed here in these tables that as the
classification of school goes up, the number of working
hours tends to come down. The highest number of teach
ing hours to be found is in class A schools, and the low
est being in class AAA. No individual is class AA or AAA
taught six hours, however, there were some teaching five
hours.
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Question number three: How many physical education
classes do you teach? The information received was com
piled in a similar manner as that in question number two.
The number of physical education classes taught were
averaged according to the classification of the school,
after which, an over-all average of all three classes was
taken,
In class A, the average was slightly less than two
classes of physical education taught per day, 1.9* Glass
AA had an average of 1.2 physical education classes per

day; class AAA had an average of less than one class in
physical education per day, ,82. The over-all average
for all three classifications of schools waa slightly above one class per day, 1»3.
The percentage of physical education classes taught by
the three classes was also computed. The results of these
data are listed accordingly in the following tables.
Table VI
Per cent of physical education
classea: taught, class A
Per cent

Hours taught in phy
sical education

5%

5

10%

6

15%

20% .......................
20%

30%

5

i

* p

;i

0
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Table VII
Per cent of physical education
classes taught, class AA
Per cent

Hours taught in phy
sical education

9.5%
22.5% ...
4-8.5%
19.5%

5
.2
1
0
Table VIII

Per cent of physical education
classes taught, class AAA
Per cent
4.5%
4.5%
9.5%
22.5%
59

Hours taught in phy
sical education
.................. 2
.................... 5
4
1
0
Table IX

Per cent of physical education
classes taught in the three
classifications combined
Per cent
Hours taught in phy
sical education
1.5%
6
1.5% ................................ 5
5 %
4
10
3
16.5% ....
2
55.5%
l
54 %
.............0
From this information it can be seen that the great
est number of physical education majors do not teach any
physical education whatsoever, and the least number, 1.5%
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of individuals taught a maximum of 6 classes in physical
education per day.
These tables also indicate that as the classification
of school increases, the actual number of physical educa
tion classes being taught by physical education majors
decreases. The greatest number of hours of physical edu
cation

taught was in schools of class A in rank. The sec

ond highest number in all categories is one hour of phy
sical education per day.
Through oral conversation with some of the individuals
working in class AAA schools, the following information
was disclosed. The questions in oral form was concerned
with their teaching position in the school as a coach
and a physical education major.
The answers given were all of similar nature. They all
stated that the school board did not want the coaches
teaching physical education. According to their reason,
the school board believed that the coach would tend to
dwell upon fundamentals for varsity sports rather than
teaching the basic principles of physical education.
This condition may exist in some of the schools of
smaller classification. However, be that as it may, the
greatest number of physical education majors are not tea
ching physical education.
Question number four; If you are not teaching all phy
sical education classes, did you select the area in which
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you are now teaching.
This question was asked to determine whether or not
the teaching personnel was given a choice of subjects to
teach outside of physical education or if they were given
the job and placed in their respective positions accord
ing to the need of the school.
In class A, 7 said yes and 13 said no. That is 7 out
of 20, or 35% had a choice in the selection of the sub
jects to be taught, whereas, 13» or 65% had no choice in
the selection of subjects to be taught.
The class AA schools had a total of 31 individuals
questioned. To this question, 12 answered yes and 19 an
swered no.

39% had a choice in AA schools and 61% had no

choice in the selection of classes.
Class AAA schools had 8 for yes and 14 for no. 36% had
a choice, and 64% did not have a choice. The total number
of 73» with all three classifications combined, had 27
yes and 46 no. This represented 37% who had a choice and
63% who did not have a choice.
The greatest number of individuals having a choice in
the selection of subjects to be taught occured in class
AA schools, and the least number occured in class A.
Class AAA fell between class A and A A',
Question number five: Do you feel that physical educa
tion majors should teach only in their respective areas?
This question was directed to the individuals to get an
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over view of how the teachers felt about teaching out of
their major fields.

This question was treated in the

same manner as the preceeding questions.
In class A, 6 or 30% said yes, that is, they thought
physical education majors should teach only in their re
spective fields. 14 or 70% said that physical education
majors should not teach only in their respective fields.
For class AA, 9 or 29% said yes, and 22 or 71% said
no. In class AAA, 5 or 23% said yes, 17 or 77% said no.

There was also an over-all average taken for the three
classes combined. For all three classes combined, it was
found that 20 or 27% said yes and 53 or 73% said no.
These figures indicate that the greatest number of
individuals in physical education agree that physical
education teachers should not teach only in their re
spective fields.
Question number six: When you first entered college,
did you begin as a physical education major? This parti
cular question had no bearing on the classification of
school as to the results stated. However, for actual facts,
the writer is presenting them on the various classifica
tions of schools accordingly as they are formed.
In class A, 9 or 45% said yes and 11 or 55% said no.
For class AA, 22 or 71% said yes and 9 or 29% said no. In
class AAA, 12 or 55% said yes, 10 or 45% said no. The over
all count which was of primary concern was, 43 or 59% yes,
and 30 or 41% no.
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From these figures, it is easy to see that a great
percentage of individuals in the field of physical educa
tion

did not start as physical education majors. The act

ual cause of individuals changing over to physical educa
tion is not known. However, it is hoped that the attrac
tiveness of the program is the drawing card for competent
personnel.
Question number seven: Do you feel that physical edu
cation majors find Jobs in the teaching profession quick
er than people in other areas?
This question is not directly related to the study,
but it was included as a matter of interest to the writer.
It is found however, that 41 or 56% felt that physical ed
ucation majors did find Jobs quicker than people in other
areas, and 32 or 44% felt that they did not. Actual facts
for this item cannot be determined, so the writer chooses
not to treat this item along with the results in the fi
nal conclusion. However, it is a problem that could be
looked into for futher study.
Question number eight: Do you feel that someone with a
major in the area you are now teaching could do a better
Job than you?
For class A schools, 11 or 55% felt that someone with
a major in the area they are now teaching couild do a bet
ter Job than them, and 9 or 45% said no. Class AA had 17
or 55% yes, 14 or 45% no. In class AAA, 13 or 59%

Th*> W

p

_ .

yes,

9
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or 41% no. The over-all per cent shows 41 or 56% yes, 32
or 44% no.
In studying the data sheets, the information disclos
es that 14 or 44% of the individuals who answered no to
this question also answered yes to question number 4,
which asked if they had a choice in selecting their sub
ject matter area.
These figures indicate that the individuals who were
able to select the area, outside of physical education,
could seemingly do a job equal -to that of a major with
in the same given area. The high percentage of indivi
duals answering yes to question number 8 may indicate
dissatisfaction in their work due to lack of preparation
in the areas being taught.
Question number nine: Do you feel that you are quali
fied to teach in other areas except physical edUication
or health? To this item, the responses were unanimous.
Everyone agreed that they were qualified to teach in oth
er

areas except physical education and health.
Prom the results of this question, many of those in

dividuals who believed that someone with a major in the
fields they are working could do a better job, would have
been reversed if they had been given a chance to select
the subject area in which they had to teach.
This assumption is being based on the idea that they
would have selected an area for which they were better
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prepared. The lack of preparation in a particular field
may cause dissatisfaction among the teaching personnel
in any given location.
The next item, number 10 was; as a coach, do you feel
that your job depends upon your ability as a coach rather
than as a teacher? The results of this question follow.
In class A, there were 6 for yes or 30% and 14- for no
or 70% . Class AA showed an increase in the amount for
yes and a decrease for no. There were 17 or 55% yes, and
14 or 4-5% no. The over-all count was 35 or 4-8% yes, J>Q or
52% no.
These figures show that as the classification of schools
increase, the number of individuals depending upon their
coaching ability for jobs, also increases. These figures
could also indicate that the class AA and AAA school sys
tems stress winning more than the class A schools. How
ever, as indicated by the figures, the over—all count was
slightly less than 50% of personnel relying on their abi
lity as a coach for a job in their particular school.
Question number eleven: Would you say that you do equally as well in the classroom as you do on the athletic
field? This question was directed to the individuals to
substantiate the answers given in number 10. The results
tend to support the figures in that area.
In class A, 13 or 65% said yes, whereas only 7 or 35%
said no. For class AA and AAA, a decrease in the number
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yes and increasing in the number no.

Class AA, 15 or

42% yes, 18 or 58% no. For class AAA, 9 or 41% yes, 15
or 59% no.
The results of these findings indicate that person
nel working in class A schools seemingly do equally as
well in the classroom as they do on the athletic field..
In referring to item number 11, it is recalled that 70%
of those individuals felt that their job did not depend
upon their ability as a coach, whereas, the greater per
cent in both class AA and AAA felt that their jobs de
pended upon how well they performed on the athletic
field.
The over-all count on this item was 55 or 48% for yes,
which indicates that the greater per cent of physical ed
ucation majors teaching in public schools as coaches, feel
that they do not do as well in the classroom as they do on
the athletic field.
Question number twelve: Is there anyone in your school
teaching physical education that is not a physical educa
tion major? The following table illustrates the findings
in this area.
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Table X
Table showing per cent of schools where
unqualified personnel is teaching
physical education
Classification

Schools with unqualified personnel

Class A
75%
Class AA
65%
Class AAA
18%
Classes combined ....... 55%

Schools with
no unqualified
personnel
•

•• 25%
35%
82%
4-5%

The information in this table discloses that as the
classification of school goes up, the number of people
teaching physical education without a major in physical
education tends to go down.
In referring to item number 2, it is recalled that
the coaches in AAA schools taught less physical educa
tion classes than either of class A or AA. Yet, in item
12, it is found that a fewer number of individuals in
class AAA are teaching physical education without a ma
jor in this area.
In the oral conversations with personnel in class AAA
schools, the findings indicate that the coaches are hired
as coaches and teachers in academic areas, whereas, phy
sical education instructors are hired to teach physical
education alone.
Question number thirteen: According to the basic ob
jectives of physical education, do you feel that they
are being met in your school? The information gained

30
through compiling the results in this item is listed in
the following table.
Table XI
Table showing per cent of schools where
the objectives of physical education
are being met
Classification

being met

Class A .................
Class AA ..
Class AAA .
All classes

Not being met

10% ............. 90%
84%
16%
41%
59%
78%
22%

In studying this table, it can be seen that for the
most part, the objectives of physical education are not
being met. However, as indicated, those schools of class
AAA are doing more in developing physical education pro
grams than class A and AA combined. This is understand
able though, in that for the most part, AAA schools hire
physical education majors for this particular area.
Question number 14: Do you think that physical educa
tion majors should minor in an area that is more widely
accepted by the school administrators? If so, list areas.
To this item, everyone agreed that physical education
majors should minor in one of the academic areas. In list
ing the specified areas for a minor field, various courses
were selected. Selections were made by personnel from all
three classifications of schools. The areas for minor
fields were History, Science, Guidance, Mathematics, So
cial Studies, and Health. The following table shows how
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the selections were chosen by the different classifica
tions of schools and also the total amount for each area
concerned.
Table XII
Table showing the minor areas selected
by class A, AA, and AAA coaches
Class

History

Science

Guidance

Math.

A
5 ...... 9 ...... 6
AA ..... 4 ..... 19 ..... 10 ......
AAA ..... 3 ..... 13 ..... 6......
Total
TP?
Zfl~
22

Soc. Std.

Hlth.

1 ....... 3 ..... 1
1 ...... 11 ..... 2
2 ...... 10 ..... 0
5
26
3

This table shows the number of votes for each area se
lected as a minor field for physical education majors. The
traditional minor for most physical education majors which
is health, received less votes, 3» than any of the other
areas selected. Science had the most votes with 41. This
number may have resulted from the fact that since physical
education majors are required to take a great number of
hours in science, it would be quite easy to add one or two
more courses for an accepted minor. It is hoped, however,
that the results indicate the interest and scientific
foundation of physical education for which it is so firm
ly built.
Social Studies ran second in votes, with Guidance run
ning a close third. Mathematics received 4 votes, and
ranked second from the bottom, next to health, which had
the least amount of votes.
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The next question, number 15, was omitted in the ori
ginal run-off of the questionnaries, and had to be insert
ed. The question reads as follows; What courses are you
presently teaching? The courses listed were History,
Science, Guidance, Mathematics, Social Studies, Health,
and Physical Education. The following table shows the
number of selections made by the three classifications of
schools for each of the areas concerned.
Table XIII
Table showing the courses being taught
by coaches in class A, AA, and
AAA schools
Class P.!. Hist. Sci. Math. Soc. Std. Guid. Hlth.
A ..14 .. * o . . . 8 . . . 5 . . . . . . . 7 . . . . . 3 • • • .. 9
.. 4
AA ..25 .. . 9 •••18 ... 6 .•. . . . . 9 . . . . . 5
AAA .. 9 •« . 9 ..*16 ... 2 ... . . . . 8 . . . . . 8 . . . .. 2
Total 48
24
42
13
24
16
15
In this table, one can see that out of 73 persons
questioned, only 48 people are teaching a minimum of one
hour in physical education per day. The next highest num
ber is science, 42, with history and social studies, in
general, running third. There are 16 individuals over the
guidance program, 15 in health and 13 in mathematics.
These

figures indicate that the greatest number of

physical education majors teaching in public schools, as
coaches, are assigned to academic areas. This should al
so be reason enough to assume that for better job oppor
tunities in public schools, one should enter into some
of the academic fields for a minor when majoring in phy-
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sical education.
Question number 16: Now that you have been in the
teaching profession for some time, if you had it to do
over, would you again major in physical education?
In class A schools, 19 or 95% said yes, 1 or 5% said
no. For class AA, 27 or 87% yes, 4- or 13% no. In class
AAA, 21 or 95% yes, 1 or 5% no. The over-all count shows
67 or 92% yes, 6 or 8% no.
The results of these figures indicate that there is
contentment as far as the major field is concerned. The
dissatisfaction as has been discussed, seemingly comes
from improper assignment of personnel. The 8 individuals
answering no to this question also were in the number of
persons who did not start out as a physical education
major. They may be improperly placed according to their
field of endeavor.
Question number seventeen: If you have any criticism
toward the job assignment of physical education majors,
please do so here.
There were not very much criticism to be made by the
people being questioned. Those that did, indicated that
the job assignment for physical education majors were
too broad to carry on a good physical education pro
gram within the school.

CHAPTER V
In the compilation of this study, each item is treated
separately according to the three classifications of
schools, A, AA, and AAA. Since all of the persons ques
tioned are coaches, it is quite convenient to refer to
them as such throughout this study.
Summary

It is found that a greater per cent of physical edu
cation majors are not teaching physical education as com
pared to the actual number of working hours performed
daily by these individuals. This study also indicates
that those individuals who are not teaching physical edu
cation, for the most part had no choice in the selection
of courses to teach outside of physical education. How
ever, it is mentioned that those who did have opportuni
ties to select their teaching areas were seemingly doing
a better job of teaching than those who were assigned to
a position without any choice whatsoever.
For the most part, physical education majors do not
feel that they should teach only in their respective
fields, but instead, to be placed in academic areas ac
cordingly with their interest, ability, and qualifications.
There is a small per cent of individuals in the field
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of physical education who actually started out as a ma
jor in another area. Their reason for changing to phy
sical education is not known. Results of this study in
dicate that some of the persons who did not start out as
physical education majors are somewhat unhappy in their
particular job assignment.
From the information received, there is a great per
cent of coaches who feel that someone with a major in
the field they are now working could do a better job.
However, it is found that those persons who had a choice
in the selection of their teaching areas are doing a job
equal to that of a major in the same field.
All of the persons questioned feel that they are qua
lified to teach in other areas except physical education
or health, yet, a great number feel that their job de
pends on their ability as a coach rather than as a class
room teacher. Still, other figures indicate that those
persons who are able to select their subject matter area,
feel quite satisfied as to the security of their job as
a teacher.
There is a great number of coaches who feel that they
do

just as well in the classroom as they do on the ath

letic field. It is recalled here that most of the persons
with this attitude also selected the area in which they
are teaching.
There is a great number of personnel teaching physical
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education without a

major in physical education. Those

schools of AAA rank have a smaller percentage of such
individuals however, with A and AA showing the greater
percentage.
For the most part, the objectives of physical educa
tion are not being met in any of the schools. Yet, the
physical education programs in AAA schools are much more
developed than either of class A or AA. It is assumed
that this is due largely to the extent of teaching per
sonnel in AAA schools. Only a small per cent of AAA
schools have personnel teaching physical education with
out a major in this area.
Physical education majors agree that they should min
or in some of the academic areas. This will enhance their
chances for employment in many of the smaller school sys
tems. The areas chosen as minor fields are History,
Science, Guidance, Mathematics, Social Studies, and Health,
These areas, for the most part correspond to the areas in
which most of the persons are actually teaching.
The preceeding information is only the findings in a
condensed form. The writer has made an attempt to give a
brief analysis of the data received and compiled in the
preceeding chapter of this study.
Conclusion
From the information contained in this study, it is
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evident that a variation in the assignment of physical
education majors exist. The assignments vary from school
to school and from classification to classification of
the various schools.
Physical education majors, for the most part, are not
teaching physical education. The greatest per cent of in
dividuals with a major in physical education are teach
ing in some of the academic areas. This being true, it is
reasonable to assume that physical education majors should
enter into one of the academic fields for a minor. This
will enhance their chances for employment and will also
prepare those individuals already employed to do a better
teaching job.
The first choice for physical education majors is
science, the next social studies, and finally guidance.
The scientific foundation for which physical education is
so firmly established is evidence of the significance of
science as related to physical education.
The coach, being closer to the child than possibly any
of the other persons on the faculty, is certainly the most
logical person to be responsible for the guidance program.
It is assumed that social studies is presented pre
sented because many of the coaches are often placed in
this field possibly on the junior high level.
ihe practice in assignment of physical education majors
to other fields is encouraged when the interest, ability,
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and qualifications meet the requirements. If there is a
possibility for a person to have some choice in his as
signment, he should be given the power to exercise this
privilege.
Good teaching will result when the personnel is pro
perly placed according to their interest, ability, and
qualifications.
Recommendations
The writer wishes to recommend to the departmental
heads in colleges, that a broader guidance program be
administered to the young people as they enter college,
so that the individual may find the area for which he
is best suited. This is so true of physical education.
By properly directing physical education majors who
plan to enter the teaching profession, some of the ac
ademic areas such as history, science, guidance, and
social studies, should be considered as a minor field.
Since a certain amount of health is required in phy
sical education, and since health and physical educa
tion are combined in most schools, one will actually
have only one teaching area when he minors in health.
Health Education should not be permitted as a minor
for physical education majors who plan to teach in Texas
High Schools.
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